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ABSTRACT
Background. Adolescents in Ukraine face psychological challenges due to full-scale war. They experience increased
anxiety, emotional dysregulation and decreased motivation. Extracurricular activities (ECA) show protective potential,

whereas existing interventions lack structured integration of ECA with evidence-based psychological support.

Aim. The aim of this research is to develop and theoretically substantiate a psychological support program for adoles-
cents 10-16 years old that integrates extracurricular activities with structured psychological interventions to improve

motivation, emotional regulation, empathy and stress resilience.

Methods. Program development was based on two frameworks, the BASIC Ph model of coping and resilience (Lahad,
2013) and self-determination theory (Ryan & Deci, 2023). Empirical data from 341 students in 5-9 classes informed
program design with correlational analysis, age-related comparisons and identification of psychological profiles. The

program comprises four modules: diagnostic, psychoeducational, activity-based and monitoring.

Results. The developed program specifies eight principles, differentiated ECA selection guidelines based on psychologi-
cal profiles and age-appropriate implementations. Empirical findings show significant associations between ECA partici-
pation and mental health indicators (e.g. intrinsic motivation correlated with empathy, r=.39, p<.001). Implementation

over four months demonstrated feasibility and preliminary effectiveness.

Conclusions. The program offers a theoretically based and empirically informed model for supporting adolescent mental
health through ECA. Its innovation is in integrating resource-oriented and motivational frameworks, differentiating
activities by psychological profiles and adapting to wartime educational constraints. Controlled longitudinal research is

required.

Keywords: motivation, adolescents, extracurricular activities, psychological support, mental health, program develop-

ment.

Introduction

The mental health of adolescents living in
Ukraine during the full-scale invasion requires
interventions in education. More than 1.5 million
children require psychological support (UNICEF,
2023). However most existing programs are indi-
vidually focused or they can be generic, without
specificity. Extracurricular activities (ECA), as an
educational manifestation of non-formal activities
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(academic, physical, artistic) and implemented in
an educational institution, in various researches
have shown some positive contexts for mental
health (Jucan, 2023). There is some evidence
showing that participation in ECA may lead to
better academic performances, lower behaviour
problems (bullying, dropout) and better well-
being (LaForge-MacKenzie et al., 2022).

ECA interventions sometimes lack theo-
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retical integration. They may neglect insights in
resource orientation and motivation. There is a
need for tailoring activities to students’ psycho-
logical profiles, as different ECA relate to anxie-
ty, motivation and emotion regulation (Verner-
Filion, 2025; O’Donnell et al., 2023). Existing
models do not consider wartime conditions,
which is an organizational constraint.

The aim of this study was to develop and
conduct a preliminary evaluation of a psychologi-
cal support program integrating extracurricular
activities with psychoeducational and resource-
oriented interventions for adolescents aged 10-16
years.

HI1. Mean anxiety scores are expected to
be lower in the post-implementation private-
school sample than in the pre-implementation pri-
vate-school sample.

H2. The post-implementation private-
school sample is expected to report higher intrin-
sic motivation, empathy, perceived social sup-
port, and emotion-regulation abilities than the pre
-implementation private-school sample.

H3. At the post-implementation assess-
ment, students from the participating private
schools are expected to report lower anxiety and
higher intrinsic motivation than students from the
non-equivalent public-school comparison sample.

H4. Intrinsic motivation is expected to be
positively associated with empathy and perceived
social support.

This research attempts to address the limi-
tations described above. The article presents the
development and theoretical background of a psy-
chological support program for adolescents 10-16
years old. The program integrates ECA with

structured psychological interventions, supporting
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with empirical findings from a multi-method
study of 341 students.

Methods

The following study included 341 stu-
dents in 5-9 classes in Kyiv region. The study
was conducted during the school year 2025-2026.
At the pre-implementation assessment, 120 stu-
dents (68 girls, 56.7%) completed the question-
naires; after the formative phase at the post-
implementation assessment, 131 (68 girls, 51.9%)
students participated. During the cross-sectional
analysis 210 students from public school were
surveyed as a comparison group.

Standardized tools were used for conduct-
ing research: Academic Motivation Scale (AMS),
Toronto Empathy Questionnaire (TEQ), Spence
Children’s Anxiety Scale (SCAS), Pediatric
Symptom Checklist (PSC), Multidimensional
Scale of Perceived Social Support (MSPSS), Dif-
ficulties in Emotion Regulation Scale (DERS)
(Vallerand et al. 1992; Spreng, 2009; Spence,
1997; Zimet, 2011; Hallion, 2018).

The study was conducted in two stages:
stage (2025). Baseline

measurement of motivation, anxiety, empathy,

Ascertainment

social support and emotion regulation.

Formative stage (2026). Implementation
of the psychological support program and post-
intervention measurement.

Data were analyzed using t-tests, Welch’s
t-test for independent samples, one-way ANOVA
with Tukey HSD post-hoc tests, Pearson correla-
tion analysis and Cohen’s d for effect sizes. Sta-
tistical significance was set at p<.05.

The pre- and post-implementation surveys
were anonymous and did not include individual

identifiers. The two datasets should consequently
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be treated as partially overlapping repeated cross-
sectional samples drawn from the same private-
school population. Accordingly, independent-
samples Welch’s t-tests were used to compare
group-level mean scores across the two survey
waves.

The study was theoretically grounded in
the BASIC Ph and Self-Determination Theory
(SDT) (Lahad, 2013; Ryan & Deci, 2023).
BASIC Ph identifies six channels of psychologi-
cal resources: Belief, Affect, Social, Imaginative,
Cognitive and Physical. It shows that effective
support activates dominant and underutilized
channels, expanding adolescents’ resilience. Dur-
ing wartime, chronic stress narrows coping mech-
anisms (Zabtocka-Zytka & Lahad, 2025). SDT
emphasizes that psychological well-being and
intrinsic motivation are created by satisfying
three basic psychological needs:
Competence, Relatedness (Ryan & Deci, 2023).

Autonomy,

It provides a view of ECA participation as benefi-
cial when it is voluntary and meaningful. BASIC
Ph and SDT specify what resources to activate
and how to structure conditions so that students
would be internally motivated.

We have put ECA into four types: sport,
intelligence, art, social-communication.

After the first survey was done during the
ascertainment stage, following results were ob-
tained. Students with ECA participation showed
higher intrinsic motivation and empathy, lower
anxiety compared to non-participants. Students
from 5th classes demonstrated the highest level of
intrinsic motivation, while students from 7th and
8th classes got the lowest. At the same time 7th
class students had the highest anxiety levels.

Based on theoretical integration and em-
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pirical findings, we designed eight principles that
guide the program.

Resource-orientation. When students fo-
cus on activating and expanding psychological
resources.

Autonomy. For the program to be effec-
tive the participation and choices in activity need
to be made voluntarily.

Systematicity. All four types of ECA need
to be covered by different students.

Belonging. School helps foster collective
identity and peer connection through collabora-
tive implementation.

ECA integration. Combining psychologi-
cal support with typical school activities.

Psychological safety. Conditions where
students feel free and safe to express their opinion
and emotions need to be made.

Transition to internal motivation. Small
external incentives (school tokens that can be ex-
changed for small rewards) are used to facilitate
participation (Maggin, 2011), that is embedded in
autonomy-supportive activities, in order to sup-
port a possible transition from external regulation
to, potentially, intrinsic motivation.

Ongoing monitoring. Tracking changes in
motivation, anxiety, emotion regulation and so-
cial support in order to adjust program content.

Based on the eight principles, four mod-
ules were created. These four modules are imple-
mented during one academic year.

Module 1 comprises diagnostic assess-
ment. Its purpose is to identify psychological pro-
files of the students and inform ECA selection. At
the beginning of the school year a survey is con-
ducted using: ECA interest and frequency ques-
tionnaire (Table 1), AMS, SCAS, TEQ, PSC,
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MSPSS and DERS. It helps to identify risk

groups.
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several days of preparation. Based on empirical

correlations (Table 1), students are guided to-

Psychological Profile Recommended ECA Type Empirical Basis
Elevated anxiety Sports activities r=-21,p=.018
Amotivation Intellectual activities r=-.29, p=.001

Underdeveloped socio-
emotional skills

Creative and social-
communicative

r=.35-.37, p<.001

Emotion regulation difficulties

Intellectual and sports

=19, p=.026

Table 1. Evidence-based guidelines for matching ECA types to psychological needs

r-Pearson correlation, p- statistical significance level

Module 2 is psychoeducational. Its pur-
pose is to increase adolescents’ psychological lit-
eracy and help develop basic self-regulation
skills. It consists of eight 45-minute sessions (1-2
per month) and is done by psychologist and class
teacher. It contains the following sessions:

"This Is Me" (strengths identification)

"Stress Wheel" (normalization of stress-

ors)

"Human Knot" (trust and cooperation)

"Collective Portrait" (collaborative crea-
tion)

"Who Is Closer" (boundaries and comfort
zones)

"Emotional Theater" (emotion recognition

and expression)

"Resource Box" (symbolic resource shar-
ing)

"Want, Can, Have" (SDT-based goal set-
ting; Miele et al., 2023)

Module 3 is activity based, with the pur-
pose to ensure regular, structed engagement in
different ECA. Each activity is done during long
breaks or the first 20 minutes after classes, with
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wards types of ECA that match their psychologi-
cal profiles.

Module 4 is about supervision and moni-
toring. Its purpose is to support students individu-
ally and track effectiveness. This module consists
of individual consultations (~3-5 per semester)
for at-risk students, teacher training on distress
markers and developmental relationships and re-
peated assessments for program adjustment.

An additional part for the modules is a
training component. It is an 80-minute training
session for 5-9 class students that is led by stu-
dents’ ECA design and implementation in order
to develop resilience, autonomy, empathy and
intrinsic motivation. It consists of the following
structure:

Psychoeducation and distribution
(15 min). Types of activities and their
meaning are explained to the students and
they choose a type of ECA after being put
in four groups.

Preparation (10 min). Students
prepare their ECA by planning and dis-
tributing roles.

Implementation (40 min). Each
group presents to the other three their ac-

tivity and conducts it together with them.
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Reflection (15 min). Students sit
down in a circle and voluntary share their
experience to others.

The novelty of the proposed model is in
use of extracurricular activities with the integra-
tion of a modular psychological support frame-
work. The program combines BASIC Ph resource
channels with SDT motivational conditions, and
uses psychological profiles to guide ECA recom-
mendations, and integrates diagnostic assessment,
psychoeducation, student-led activities, and ongo-

ing monitoring.

Results

After the program implementation (four
months), the post-implementation sample report-
ed higher amotivation (t(248.96)=-1.99, p=.047,
d=-0.25), and greater difficulties in emotion regu-
(t(247.36)=-2.54, p=.012, d=-0.32)).

internal and external motivation sub-

lation
Across
scales, even though in the post-implementation

show higher reported results, the acquired report-

PSYCHOLOGICAL JOURNAL
Volume 12 Issue 7 (110) 2026
ed data was not statistically significant (p<.05).

At the post-implementation assessment,
students from the participating private schools
showed significantly lower anxiety results (t
(241.10)=-4.35, p<.001, d=-0.50)), as well as
higher intrinsic motivation knowledge: p=.002,
d=0.36; achievement: p=.009, d=0.30; stimula-
tion: p=.014, d=0.27) than students from the non-
equivalent public-school comparison sample.

The correlational findings showed intrin-
sic motivation was positively correlated with em-
pathy (=39, p<.001) and social support (r=.45,
p<.001). Anxiety was associated with internaliz-
ing symptoms (r=.69, p<.001) and emotion regu-
lation difficulties (r=.56, p<.001) (Table 2 & 3).

Discussion

The study yielded a mixed pattern of find-
ings. Compared with the pre-implementation
sample, the post-implementation private-school
sample reported higher amotivation and greater
difficulties in emotion regulation. At the post-

implementation assessment, private-school stu-

Subscales First survey, M+SD Second survey, M+SD t(df)
Amotivation 12.19 £ 4.95 13.50+5.47 -1.99 (248.96) 0.047 -0.25
DERS 94.13 £ 20.96 100.87 £21.10 -2.54(247.36) 0.012 -0.32

Table 2. Comparison of the first and second surveys of private schools
M=SD - mean and standard deviation, ¢ Welch's t-test; df-degree of freedom; p - statistical significance level;, d - Cohen’s

d
Subscales Second survey, private Public schools, M+SD t(df) P d
schools M+SD
Intrinsic motiva- 18.00 = 5.93 15.96 + 5.60 3.16 (264.05) 0.002 0.36
tion: know
Intrinsic motiva- 17.93 +5.59 1632+ 5.32 2.64 (265.65) 0.009 | 0.30
tion: achievement
{.“m,n“." motiva- 19.36 +5.14 17.92 + 5.44 2.46 (287.76) 0.014 0.27
ion: stimulation
SCAS 55.15+ 15.07 62.03 + 12.69 -4.35 (241.10) <0.001 | -0.50

Table 3. Comparison of the re-survey of private schools and public schools
M=ESD - mean and standard deviation, ¢- Welch’s t-test; df-degree of freedom; p - statistical significance level;, d - Cohen’s

ad
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dents reported lower anxiety and higher intrinsic
motivation than students from the non-equivalent
public-school comparison sample. Intrinsic moti-
vation was positively associated with empathy
and perceived social support, whereas anxiety
was positively associated with internalizing
symptoms and emotion-regulation difficulties.
Because the survey waves were anonymous and
the comparison sample lacked baseline data,
these findings represent group-level associations.

The higher amotivation score in the post-
implementation sample does not support the ex-
pectation of uniformly more favourable motiva-
tional outcomes. It is possible that external incen-
tives facilitated initial participation without con-
sistently supporting internalization, or that the
four-month implementation did not provide suffi-
cient exposure to autonomy-supportive condi-
tions. Differences in the composition of the two
anonymous samples and contextual changes
across the school year provide alternative expla-
nations. The findings therefore do not demon-
strate a transition from external to intrinsic moti-
vation.

Greater difficulties in emotion regulation
were also reported by the post-implementation
sample. Psychoeducational activities may have
increased students’ recognition and reporting of
emotional difficulties. However, that interpreta-
tion was not tested. Alternatively, the result may
reflect differences between respondents or chang-
es in wartime stress exposure. This finding indi-
cates that the emotion-regulation component re-
quires further evaluation and possibly greater im-
plementation intensity, rather than supporting a
conclusion of program-related improvement.

The private-school sample reported more
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favourable anxiety and intrinsic-motivation
scores than the public-school sample. However,
school type was confounded with program expo-
sure, and the comparison group was not assessed
at baseline. Differences in educational resources,
socioeconomic background, school climate, psy-
chological services, selection processes, or prior
ECA access may therefore account for part or all
of the observed between-group differences
(Gautam et al., 2023).

H1 and H2 were not supported overall.
Consistent reduction across anxiety indicators
was not demonstrated and the post-
implementation sample showed higher amotiva-
tion and greater difficulties in emotion regulation,
while improvements in empathy and perceived
social support were not demonstrated. H3 was
supported at the level of cross-sectional post-
implementation differences, but the absence of
baseline data and the non-equivalence of the
school samples preclude attribution of these dif-
ferences to the program. H4 was supported hav-
ing intrinsic motivation positively associated with
empathy and perceived social support.

These findings run counter to the intended
objectives of the program. Several explanations
are possible, including differences in sample
composition across survey waves, insufficient
implementation duration or intensity, heightened
awareness of emotional difficulties following
psychoeducation, seasonal influences, and chang-
es in the wartime context. However, these mecha-
nisms were not measured directly and remain
speculative. The present data therefore do not es-
tablish whether the observed differences reflect
back-

ground temporal influences, or differences be-

unintended program-related processes,
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tween respondents across the two waves.

Studies show that the reduction in anxiety
indicates that structed activities may buffer war-
related stress (Hikmat et al., 2025; Heaslip et al.,
2020), however we have not observed that in our
research. The lower anxiety levels in private
school students may reflect differences in re-
sources or support. The strong correlation be-
tween empathy, social support and motivation
underscores the importance of relational factors
in adolescent well-being (Affuso et al., 2022; Du,
2024).

The program’s modular structure, based
on the BASIC Ph model (Zabtocka-Zytka & La-
had, 2025) and self-determination theory (Ryan
& Deci, 2023), provides a flexible framework for
implementation in various school settings. How-
ever, there were limitations such as non-random
sampling, lack of baseline data for public schools
and reliance on self-report measures.

Limitations

Participants were gathered through a non-
randomized sampling from specific schools in the
Kyiv region, and the intervention sample and
comparison sample differed by school type
(private versus public). Representative, random-
ized, or matched-group sampling remains a task
for future stages of this work, and the between-
group differences reported here should be inter-
preted with this in mind.

The comparison group of public-school
students was assessed only at a single time point,
so no baseline equivalence between private- and
public-school students could be established. The
post-test differences observed therefore cannot be
attributed to the program with confidence and

may partly reflect pre-existing differences be-
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tween school populations.

The pre-post design lacked random as-
signment to intervention and no-intervention con-
ditions within the same school type, so change
over the four-month implementation period can-
not be firmly separated from maturation, seasonal
variation in adolescent well-being, or concurrent
war-related events.

All data were self-reported by adoles-
cents, so common-method variance may have in-
flated associations among motivation, empathy,
anxiety, and emotion-regulation measures. The
correlational findings should be interpreted with
this constraint in mind.

The observed increase in amotivation and
in difficulties in emotion regulation across the
intervention period indicates that a four-month
implementation may be too brief for consistent
improvement across all targeted outcomes. The
mechanisms behind these unexpected increases
were not tested directly.

Attendance and dosage (e.g., how many
sessions and which extracurricular activities each
student actually completed) were not modeled
statistically. It is not yet possible to relate the
amount of program exposure to outcome change.

Future directions

Future research should address these tasks
through a controlled longitudinal design that as-
signs schools or classes to intervention and col-
lects baseline, midpoint, and follow-up measure-
ments from both groups. Such design would al-
low the time-by-group interaction to be tested
directly, clarifying whether observed changes in
anxiety, motivation, and emotion regulation are
attributable to the program rather than to back-

ground trends.
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Extending the implementation period be-
yond four months, and tracking dosage and at-
tendance at the level of individual students,
would help determine whether the unexpected
increases in amotivation and emotion-regulation
difficulties reflect an insufficient intervention
length or a genuine adverse response requiring
program revision. Further work should examine
mediation pathways, whether social support and
empathy mediate the relationship between extra-
curricular participation and intrinsic motivation.

Conclusions

This study developed and theoretically
substantiated a modular psychological support
program integrating extracurricular activities,
psychoeducation, resource-oriented support, and
ongoing monitoring for adolescents aged 10-16
years. The program was informed by the BASIC
Ph model and self-determination theory and was
adapted to wartime educational constraints in
Ukraine. Program design drew on baseline data
from 341 students in 5-9 classes, which showed
that intrinsic motivation correlated positively
with empathy (r=.39, p<.001) and perceived so-
cial support (r=.45, p<.001), while anxiety was
strongly associated with internalizing symptoms
(r=.69, p<.001) and emotion-regulation difficul-
ties (r=.56, p<.001), a pattern consistent with the
theorized links between relatedness, motivation,
and socio-emotional functioning.

Preliminary four-month implementation
with private-school students’ differences between
survey waves were observed: whereas amotiva-
tion (d=-0.25) and difficulties in emotion regula-
tion (d=-0.32) increased. At post-test, private-
school participants also reported lower anxiety

(d=-0.50) and higher intrinsic motivation across
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all three subscales (d=0.27-0.36) than a non-

equivalent comparison group of 210 public-
school students.

The empirical findings were mixed. The
post-implementation private-school sample re-
ported lower separation anxiety and fear of physi-
cal harm than the pre-implementation sample, but
also higher amotivation and greater difficulties in
emotion regulation. At the post-implementation
assessment, private-school students reported low-
er anxiety and higher intrinsic motivation than
students from a non-equivalent public-school
comparison sample. Intrinsic motivation was pos-
itively associated with empathy and perceived
social support.

H1 and H2 was not supported overall, H3
was supported only at the level of cross-sectional
post-implementation differences, and H4 was
supported. The program should therefore be re-
garded as a theoretically grounded prototype with
preliminary and mixed empirical findings. Con-
trolled longitudinal studies with matched or ran-
domized groups, repeated measurements, partici-
pant-level tracking, intervention-dosage data, and
extended follow-up are required to evaluate its
effectiveness and identify possible beneficial and
adverse processes.

Overall, the findings suggest that struc-
tured extracurricular activities combined with
psychological support may have potential for sup-
porting adolescents’ mental health. The program
appears viable for implementation in school set-
tings. Although some motivation scores showed
descriptively favourable differences following the
four-month implementation, these differences
were not consistent across indicators and should

not be interpreted as evidence of improvement,
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particularly because amotivation was higher in
the post-implementation sample (d=-0.25). Long-
er-term implementation should be evaluated
through a controlled longitudinal design to deter-
mine whether the program is associated with sus-
tained improvements in adolescents’ motivation
and mental health.

Ethics and consent

Participation was voluntary and anony-
mous. Students could withdraw at any time with-
out academic consequences. Procedures for refer-
ral to school psychological services were availa-

ble if elevated distress was identified.
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THE DEVELOPMENT OF A PSYCHOLOGICAL
SUPPORT PROGRAM FOR MOTIVATION AND
MENTAL HEALTH OF ADOLESCENTS IN EXTRA-
CURRICULAR ACTIVITIES

ABSTRACT

Background. The mental health and motivational
functioning of adolescents living under prolonged wartime
conditions constitute an important challenge for educational
and psychological support systems. Extracurricular activi-
ties may provide meaningful contexts for social interaction,
self-expression, competence development, and psychologi-
cal resource activation, however, their integration with
theoretically grounded psychological interventions remains
insufficiently systematized. The present study addresses
this gap by combining extracurricular activities with re-
source-oriented and motivational approaches to adolescent
psychological support.

Aim. The study aimed to develop and theoretically
substantiate a modular psychological support program for
adolescents aged 10—16 years that integrates extracurricular
activities with structured psychological interventions and to
conduct a preliminary evaluation of its implementation in
relation to motivation, anxiety, empathy, perceived social
support, and emotion regulation.

Methods. The study involved 341 students in
grades 5-9 from schools in the Kyiv region during the 2025
—2026 academic year. The program was theoretically
grounded in the BASIC Ph model of coping and resilience

and Self-Determination Theory. Standardized measures
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included the Academic Motivation Scale, Toronto Empathy
Questionnaire, Spence Children’s Anxiety Scale, Pediatric
Symptom Checklist, Multidimensional Scale of Perceived
Social Support, and Difficulties in Emotion Regulation
Scale. The developed program comprised diagnostic, psy-
choeducational, activity-based, and monitoring modules
and differentiated extracurricular activities according to
adolescents’ psychological profiles. The pre- and post-
implementation assessments represented partially overlap-
ping anonymous repeated cross-sectional samples from the
same private-school population. A non-equivalent public-
school sample was used for cross-sectional comparison.
Data were analyzed using independent-samples Welch’s ¢-
tests, one-way ANOVA with Tukey HSD post-hoc compa-
risons, Pearson correlations, and Cohen’s d effect sizes.

Results. The findings demonstrated a mixed pat-
tern of outcomes. Following the four-month implementa-
tion period, the private-school post-implementation sample
showed higher amotivation (d = —0.25) and greater difficul-
ties in emotion regulation (d = —0.32), providing no support
for a uniform improvement in motivational or emotional-
regulation outcomes. At the post-implementation as-
sessment, students from participating private schools re-
ported lower anxiety (d = —0.50) and higher intrinsic moti-
vation across knowledge, achievement, and stimulation
dimensions (d = 0.27-0.36) than the non-equivalent public-
school comparison group. However, because baseline data
were unavailable for the comparison group and school type
was confounded with program exposure, these differences
cannot be attributed to the intervention. Intrinsic motivation
was positively associated with empathy (» = .39, p < .001)
and perceived social support (r = .45, p < .001), whereas
anxiety was positively associated with internalizing symp-
toms (r = .69, p <.001) and emotion-regulation difficulties
(r=.56, p <.001). Accordingly, the hypotheses concerning
overall pre—post improvements in anxiety and other tar-
geted outcomes were not supported, whereas the hypo-
thesized associations between intrinsic motivation, em-
pathy, and social support were confirmed.

Conclusions. The study resulted in the develop-
ment of a theoretically grounded and empirically informed
prototype of a modular psychological support program inte-
grating extracurricular activities, psychoeducation, resource

activation, and continuous monitoring. Its conceptual con-
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tribution lies in combining BASIC Ph resource channels
with Self-Determination Theory and in differentiating ex-
tracurricular activities according to adolescents’ psycholo-
gical profiles and needs. The preliminary empirical findings
do not provide sufficient evidence of program effectiveness
and should be interpreted considering the non-randomized
design, anonymous repeated cross-sectional samples, non-
equivalent comparison group, reliance on self-report mea-
sures, and absence of individual-level intervention-dosage
tracking. The findings nevertheless identify theoretically
relevant relationships among motivation, social support,
empathy, anxiety, and emotion regulation and provide a
basis for further refinement of the intervention. Controlled
longitudinal studies with matched or randomized groups,
repeated measurements, extended follow-up, and partici-
pant-level monitoring are required to determine the pro-
gram’s effectiveness and potential beneficial or adverse
effects under wartime educational conditions.

Keywords: adolescent mental health; intrinsic mo-
tivation; extracurricular activities; psychological support;
emotion regulation; perceived social support; resilience;
school-based intervention; Self-Determination Theory; BA-
SIC Ph model.

Maxcum Axkcvonoe

Acnipanm kaghedpu ncuxonozii, Yunieepcumem exonomiku ma npasa
«KPOK», m. Kuis (Vkpaina)

PO3POBJIEHHA ITPOI'PAMUA MCUXOJIOTTYHOI
IMIATPUMKHA MOTHUBAIII TA IICUXITYHOI'O
310POB’A NIAJITKIB Y IIO3AKJIACHIN
JISIJIBHOCTI

AHOTANIA

AKTyalnbHiCTh. [Neuxiyne 3JI0pOB’sl Ta

MOTHBaIlii{He (YHKIIOHYBAaHHS MiMJITKIB, SKi JKUBYTh B
YMOBAax TPHUBAJIOTO BOEHHOTO CTaHy, CTAHOBJIAThH BayKIIMBUIA

BHKIMK JJI9 CHCTEMH OCBITM Ta IICHXOJOTIYHOTO

cynpoBoxy. Ilo3akimacHa MisUTbHICTE MOME CTBOPIOBATH

CIIPHUSATINBE CEPEeNOBUINE IS COIIJIbHOT  B3aeMOil,

CaMOBHPXXCHHS, PO3BUTKY KOMIICTCHTHOCTI Ta aKTHBIi3allii
Bonanouac 1i

TICUXOJIOTIYHUX PECYpPCIB. iHTerpamis 3

TEOPETUIHO OOTpyHTOBaHUMU TICUXOJIOTIYHUMHU

IHTEPBEHITISIMHI 3aJIUIIAETHCS HEIOCTaTHLEO

CHUCTEeMATH30BaHOIO. Y 1bOMY JOCITI/DKEHHI 3a3HadeHY
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MPOTAMHY PO3MNISHYTO HUIIXOM IMO€IHAHHS MO3aKIaCHOT
ISUTBHOCTI 3 PECYPCHO-OPI€EHTOBAHUMH Ta MOTHBAIITHIMHU
MiAXO0JaMH J0 TICUXOJOTTYHOI MiITPUMKH i TKIB.

Mera. Po3poOutu i TeopeTndyHO OOIPYHTYBaTH
MOJIyJBHY TPOTpaMy ICHXOJOTIYHOI MiITPUMKHU IIiJUTiTKiB
BikoM 10—16 pokiB, fKa iHTETPYy€ NMO3aKJIACHY HisUTBHICTD 31
CTPYKTYPOBAaHMMH IICHXOJIOTIYHAMH IHTEPBEHIISIMH, a
TaKOX 3MIHCHUTH TOIEPEIHIO OLIHKY il peamizamii 1010
MOTHUBAIIil, TPUBOKHOCTI, €MIAaTii, COPUHHATOT COMiaNbHOT
MIATPUMKH Ta eMOIIHHOT PEeryJIsIIii.

Metoau. Y mociimkeHH] B3N ydactb 341 yueHb
5-9 xuaciB 3aknafiB ocBiTH KHIBCHKOTO PETiOHY MPOTATOM
2025-2026 HaBYANBHOTO POKY. TEOpeTHYHUM MiAIPYHTIM
NPOTpaMH CTaJIM MOJIENIb KOIIHTY Ta PEe3WIbEHTHOCTI BA-
SIC Ph i Teopis camozmerepminamii (Self-Determination
Theory).
IICUXOMiarHOCTUYHI MeToaukn: Academic Motivation Scale
(AMS), Toronto Empathy Questionnaire (TEQ), Spence
Children’s Anxiety Scale (SCAS), Pediatric Symptom
Checklist (PSC), Multidimensional Scale of Perceived So-
cial Support (MSPSS) ta Difficulties in Emotion Regula-

Bukopucrano CTaHAAPTHU30BaHI

tion Scale (DERS). Pozpobnena mnporpama BKiIIOYana

J1IarHOCTUYHUH, IICHUXOOCBITHIH, IAIIBHICHAN Ta
MOHITOPHHIOBHI MOAYJI ¥ mepembavana audepeHIiario
M03aKJIaCHOT JisIBHOCTI BIANOBITHO 0 MCHXOJIOTIYHUX
npodimie  mimmiTkiB. [Jo- Ta  michsgiHTepBeHHIHHE
OLIIHIOBAHHS CTaHOBMJIO YacTKOBO IEpeXpecHi aHOHIMHI
MOBTOPHI KPOC-CEKIiiHI BUOIPKU 3 Ti€i caMoi MOImymsmii
YUHIB NPUBATHUX LK. J{7s1 KpOC-CEKIIHHOTO MOPIBHSHHS
BUKOPUCTAHO HEEKBiBAJIEHTHY BHOIpKY Y4YHIB JepKaBHHUX
mwkin. CTaTUCTUYHUN aHami3 BKJIIOYaB f-KpuTepi Bemua
JUISl HE3aJIOKHHUX BHOIPOK, OMHO(MAKTOPHHUN IucCHepciiHui
ananis ANOVA 3 anocrepiopaum kpurepiem Tukey HSD,
KopessimiiHuil aHami3 IlipcoHa Ta BW3HAYEHHS pO3MIipy

edekry 3a d Koena.

PesyabTarTn. OTtpumani pe3yabTaTu
MPOJIEMOHCTPYBaIIN HEOJHO3HAYHY JMHAMIKY
JIOCHIPKYBAaHMX — TOKa3HMKIB. Ilicmst  gormpumicsaHol

peaizariii mporpaMu y HiciasiHTepBeHIIHHIN BUOIpI yIHIB

MPUBATHHUX KU BUSIBJICHO BHIUH piBEHb aMOTHBAIIil (d

—0,25) Ta Oinpmi TpyHAHOINI eMoONiiHOT perymsmii (d
—0,32), 1o He MiATBEPIUKYE MPUITYIIEHHS ITPO OJTHO3HAYHE
MOKpAIIEHHs] MOTHBAI[iIHHUX Ta E€MOIIMHO-PETYIAIiHHUX

nmoka3HukiB. [lim Wac miCISIHTEPBEHIIHHOTO OIIHIOBAHHS
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V9HI TPHUBAaTHUX MIKiJI JIEMOHCTPYBAIH HIDKYMH piBEHBb
TpuBOXXHOCTI (d = —0,50) Ta BUIII MOKa3HUKN BHYTPIIIHBOL
MOTHBaIil 32 KOMIIOHEHTaMM IIi3HAaHHS, JOCSTHEHHS 1
crumysanii (d = 0,27-0,36) nopiBHAHO 3 HEEKBIBaJICHTHOIO
BUOIpKOIO Y4HIB JepkaBHMX KL —OmgHak —depes
BiJICYTHICTh BHXIiIHOTO OILiHIOBaHHS TPYIH IOPIiBHAHHS Ta
3MILIYBaHHS THUITy LIKOJHM 3 ()aKTOM yd4acTi y Iporpami
BUSIBJICHI BIIMIHHOCTI HE MOXYTh OYyTH OJHO3HaYHO
MOB’sI3aHi 3 BIUIMBOM IHTEpBeHLIl. BHyTpimHsI MoTHBaLis
MO3UTHUBHO KopemroBana 3 emmariero (r = 0,39; p < 0,001)
Ta CIIPUHHATOIO COLiaJbHOIO miaTpuMKoro (r = 0,45; p <
0,001), Toni sIK TPUBOXKHICTH TO3UTHBHO KOpeEIoBaja 3
iHTepHasizoBanuMu cumnromamu (r = 0,69; p < 0,001) i
TpyAHOIIAMH eMouiifHoi perymsuii (» = 0,56; p < 0,001).
Orxe, TinoOTE3N 3arajJbHOTO

moao TIOKpaIICHHA

TPUBOXHOCTI Ta IHIIMX LUIBOBUX MOKa3HUKIB MiCIs

peaiizalii nporpaMu He OTPUMAJIH MiATBEPIKCHHS, TOM1 K

nepenOavyyBaHi  3B’S3KM  BHYTpIIIHbOI ~ MOTHBamii 3
€MIIATICI0 Ta COLIAJIBHOKO M ATPUMKOIO Oynu
MiATBEPKCHI.

Bucnoskmn. v pe3ynbTari OCHIDKEHHS

PO3pOOJICHO TEOPETHYHO OOTPYHTOBAHMH Ta EMIIPUYHO

iHpopMOBaHHI HIPOTOTHII MOJyJIBHOT IporpaMu
MCUXOJIOTIYHOI MIATPUMKH, IO IHTErpye MO3aKIaACHY
IUSUTBHICT, TICUXOOCBITY, AaKTHBI3aIlil0 TICHXOJOTI9HUX

pecypciB i cucremarnuHui MoHiTOpHHT. KoHmenTyaipHa
HOBU3HAa MpPOrpaMH TMOJATae B MOEAHAHHI PECYPCHHUX
BASIC Ph i3

camMoJieTepMiHamii  Ta

KaHaJiB MOJIOKEHHAMH  Teopii

mudepeHmianii  mo3akiIacHOI
JUSUTGHOCTI  BIIMOBITHO JIO TICHXOJIOTIYHHX MPOQUIIB i
notped mijniTkiB. Ilomepenni emmipu4Hi pe3yabTaTH He
HaJal0Th JOCTATHIX MIJCTaB Uil OJHO3HAYHOI'O BHUCHOBKY
1010 e(eKTUBHOCTI nporpamu Ta MaroTh
IHTepIpeTyBaTUCS 3 YypaxyBaHHSAM HEPaHJAOMi30BaHOTO
JM3aliHy, aHOHIMHHUX MOBTOPHUX KPOC-CEKLIHHUX BHOIPOK,
TpyIH

METOAMK CaMO3BITy Ta BiJICYTHOCTI

HEEKBIBaJIEHTHO] NOPIBHSAHHSA, BHKOPUCTaHHS
IHAMBITyaTbHOTO
KOHTPOJIO iHTEHCHBHOCTI ydJacTi B iHTepBeHLii. BoxHouac
BCTAHOBJIEHI B3a€MO3B’SI3KM MI)K MOTHBAIlI€IO, COIIaJIbLHOI0
MiATPUMKOIO, EMIIaTi€l0, TPHUBOXKHICTIO Ta €MOLIHHOI0
PEryJsiLli€l0  CTBOPIOIOTH  EMIIpUYHE HIIIPYHTS  JUIs
MOAAIBIIOTO BIOCKOHAIEHHSA NMporpamMu. s OmiHIOBaHHS
il eeKTUBHOCTI Ta BU3HAYEHHS MOTEHI[IHHUX MO3UTHUBHUX

i HeOaxaHMX eQeKTiB B YMOBaX BOEHHWX BHUKIIHKIB
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HEOOXiZHI KOHTPONBOBAHI JIOHTITIOAHI JOCTIDKCHHS 13
3icTaBHIMH 200 PaHIOMI30BaHHMHU TPYyIaMH, TOBTOPHUMH
BUMIPIOBaHHSMH, TPHUBAJIIIUM TEPIOJIOM CIIOCTCPESIKEHHS
Ta IHIUBIAyaIbHUM MOHITOPUHIOM yYacTi.

KuiouoBi cioBa: mcuxigHe 370pOB’S MiIUTITKIB,
BHYTpIIIHA MOTHBALIIS; [03aKJIacHa IISUIBHICTE,
TICHIXOJIOTIYHA MMiATPUMKA; eMOIliifHA PEeTyILLis; colliabHa
MIKUIGHI  TICHMXOJOTIYHI

MiATPUMKA;  PE3HIIBEHTHICTD;

iHTepBeHIiT; Teopis camoaerepminanii; moaens BASIC Ph.
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